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Casey G. Wright

Students are having a wonderful time....Exciting to watch them discover the city... # BR ITL lT
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How can we increase our
cognitive rigor within our
courses?



TBT
PROFESSIONAL COGNITIVE
INQUIRY RIGOR

HOW DO WE MANAGE THEM

“ TOGETHER

| 10 PERFECT OUR CRAFT¢ |

STANDARDS LITERACY INSTRUCTION ASSESSMENTS




Goals - Improving Our Instructional Practice

Collaboration Cognitive Rigor Text Complexity/Standards
¢ Are our teams ¢ How deep are we ¢ Are our assessments measuring
functioning at a high actually going with our the standards at an appropriate
level?
content? level?

¢  What can we ALL do to

be better? What level of thinking ¢ How are we approaching the

are we asking our reading and writing standards?
students to utilize?



We are not abandoning what we know to be
good practice. We are fine-tuning what we
know to be better practice.

Let’'s work together to achieve more.



“Cognilive rigor encompasses the complexily
of conlent, the cognilive engagemenl wilh
that content, & the scope of the learning
aclioily.”
~ Karin Hess, Ed.D



WHAT'S
THE
DIFFERENCE?

BLOOM’S:

¢ Categorizes the cognitive skills
required of the brain to perform a task
¢ Type of thinking processes necessary
to answer a question
What type of thinking are you using?

WEBB - DOK:

¢  Relates more closely to the depth
of content understanding and
scope of a learning activity

How deeply do you have to
know the content to be

successful?



Level _ Learn HOW to think, -~ What's your PU POSE‘?

| ~Thinking® By | L
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'~ Respond critically ~ Whrite critically
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Close Reading Strategies:

Notice & Nole Reading

Nonfiction
Stances, Signposts, & NG

STANCES, SIGNPOSTS, AND STRATEGIES
[ ]
Strategies

STRATEGIES for | i
Crost READING

By
Kylene Beers & Robert E. Probst




What does it look like in
grades 9-12?
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Using Signpost bookmarks during
reading groups tagging complex text.



When you take a journey througi a book.
loTE the| sig
.|
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Grade 9 - Implementing Close
Reading Strategies for informational
text and literary text



Historical Literary Theory Essay - Beowulf

E e l , e mq " hrqd—s; g Assignment: Write an essay answering

one or all of the “Questions/Strategies to
/l—\

* T [gvd C_r”'\ Ca,“\,’ I/A_S!L\j ;‘ h ; Apply” from your historical literary theory

notes. Use the Gale research portals

r\eadlnﬂ SfYat{'EﬂlCS {'D ’l@\!,gmf_e y ot and/or Ga({ig}e to fiTlE.I inf(?rmation BIFONE L
li‘ P p,Lx ﬂx{» % T_;;:j o= chosen topic (no wikipedia sources will be
0 . ? 1243

1 am ripper... learer... slasher... gouger.

F G P | 1a he teeth in the darkness,
accepted). Synthesize information from o e

our class notes on the Anglo-Saxons with | . g Is strength. and ust. and power.

. [ the poem and your research to create an
intribute fo class 1ol owd
X -L can (—’n:- —— ? essay which clearly relates the poem to it's

diSQMSSiOHT UF:’EL@M insights _ I e
and prandiﬂq on  others idmg/—?usm‘“‘j

I am Beowulf.

Learning Targets:
1. Ican analyze an informational text for meaning.
Y 2. 1can synthesize new informational texts with literature.
¥ I C oan ana ,\I'b_é o +D P 1C ) 3. Ican create a synthesized essay which reflects both knowledge gleaned in class as well as new

brtﬁakjﬂﬂ it dDWﬂ h (’&;ﬂ’ research.
a purpsst for my reading

Learning Targets:

I can critique the text for supporting evidence of stated

T A K G E T S and inferred meanings. (skill/evaluate)

{ I can extend the text to assess its ambiguous meaning.
* O\p?\\[ Lantext Cues 4 o+ words to (Creatt a aef—’mmmi !_ (skill/evaluate)

¥ Froc 0 Chorager's Growth/deveiopmen OV L |

x Onplyze how the author introduces [devebps @ wotié  Or themt @mgmw A fext. I can un'derstand how parts of a text fit together.

¥ Uk U tvidence 05 Supprt for whar © Stated  expuat/imputitly. (reasoning/understand)




Professional Development is Ongoing

1 2 3
Reading: The Core Skill Pages 22-27
« . aceam fz,-\ Erin Miller
Adolescent Literacy: More Than Remediation R Cociioiaois

Because of safety concerns, many states have increased the age at which teens can begin to drive.
Your state legislature is considering raising the minimum driving age from 16 to 18, Do you think the
minimum driving age should be raised? Take a position on this issue. Support your response with
reasons and specific examples.

The British naturalist and pelitician John Lubbock wrote, “Your character will be what you yoursalf
choose to make it." Do we choose our own character traits, or is our ch formed by infl
beyond our control? Take a position on this issue. Support your with and
examples.

End-of-course writing prompts, Virginia Department of Education

At first glance, it might appear that it doesn't. In our classrooms, mentor texts are at the center of
everything we do -- from planning to writing to publication, professional mentor texts guide and
inspire our students in every phase of the writing process.

Additionally, we come from a ftradition of writing workshop in which choice is the bedrock of
instruction.

Common-Core aligned prompts are offer very limited choice, and the student sample prompts
teachers can share with students do not fit our definition of inspiring, professional, relevant mentor
texts.

However, many professionals today have to sit and write for a potential employer. The tasks range
from 20 minutes to a few hours to a few days. Years ago, when my friend Carter was making a
shift from broadcast media to public relations, she was presented with another writing assignment:
write a press release in 25 minutes. While she had never written a press release before, she had
studied myriad press releases in her old job. So she conjured up the power of those old familiar
mentor texts, wrote the release, and got the job.

In this most recent interview, Carter was given a 19-page project proposal document from which

Rachel Conard

12:59 PM Aug 29
e Al stand the diverse literacy

Yes. Whereas choice is important for

buy-in, once we have their attention,

we need to get out students used to

writing about things they don't 5, researchers, and

necessarily want to (and read things  aders is their failure to

they don't necessarily care to read). | jssye is broader than

Show all 5 replies dolescent literacy reform
1eed to thrive in the 21st

1 Carol Tonsing

I 48 7:55 AM Aug 30

Erin, could you please give the title o Stdentwil SLfccessr_UIIY

the Romano book to which you are  that academic reading

referring? Might be a good PD read for; to read to reading to learn.

some of us ckground knowledge as a

reading as needed.

l'a Erin Miller
B 10:05 AM Aug 30

making the transition from
Crafling Authentic Voice the gistinctions amang
Newkirk's Minds Made for Stories is
also fantastic...talks about finding the
drama in both reading and writing non-
fiction to engage an audience

ges in the texts they are

S~ Heather Eck d ind sentences students read
eather Eckenroae .
N Resolve nt Literacy [CGAAL], 2010;

This should be the ultimate goal for
our kiddos. When | was a hiring
manager for Target and other firms,
the deal breaker most often came
Show more

—

I love this; it's at the heart of
everything. This is a shift that we're
making in 10cp...thinking for yourself
and carving a personal path while
reading. It's one of the reasons |
wanted to get into the independent
reading cycle that we're in now, and
her next lines emphasize that
perfectly.

" carol Tonsing
| Jan 5, 2016

| know:) | cannot wait to see how this
shift finds its way into all of the
informational text Ss are presented
with across the building

Ray Killian
Jan 3, 2016

Making connections, reading at
different paces. Comes from variety of
and immersion in reading

Carol Tonsing

Resolve
Jan 5, 2016

This is a direct reflection to literacy
standards across the content areas.




Excerpt # 1
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the myth, and the d
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read, not as a contradiction, butas a
objective world remains what it was, but b
beheld as though transformed. Where formerly life
being is made manifest - as indifferent to the a ents of tif
abubble, oy as the cosmos to the appearance 3
Tragedy is the shattering of the forms and of our attad|
wild and careless, inexhaustible joy of life invincible. Thus t
xperience which includes them bg
d anodos), whi

and deat|

the destiny of

mythological theme and e
down-going and the up-coming (kathodos an
ation that is life, and which the individu

totality of the revel

be purged (atharsis=purgatorio) of the contagion of sin (d

and death (identification with the mortal form). (21)
i

Grade.12 - Analyz.ir?g complex text & then synthesizing their
analysis and providing evidence for their findings & claims.
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N\ \ 'CCP CLASS -

S/

Students in the Nordonia College Credit Plus English Composition course working in small groups. During this time
students get to read and share their writing (in this case their college entrance essays) to get and give feedback from
their classmates as well as the teacher. As students work through this process, they get to think about their thinking
as they present their work in a small group setting. It allows each student to select and clarify their ideas, diction, and

see how what they are writing is powerful. Students do all of this as they get more and more immersed in the
recursive nature of the writing process.




_— Grade 9 - Shared Google Docs - Conferencing
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Tweet

ESL Erin Miller
B @mrserinmiller24

Student-led critical discussion
of "Power" feeding into
analyzing a complex text...
#proudteacher #thinkingskills
#collaboration @hboduch

Ih

Home Notifications Moments Messages

ee0C0 Verizon 3G 11:28 AM < 87% )

Tweet Q, 4

g« Heather Eckenrode
@hboduch
Notice and Note working hard

in group reading discussions!
@mrserinmiller24

Home Notifications Moments Messages
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4 Tweet

| 2 . Heather Eckenrode
@hboduch

English 10 book talks = &

o 4

Home Notifications Moments Messages
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PDepth of Knovledge: Level 7

*Con you Cxplam how: affected —7

T Depth. of Knowledge: Lovel 5 |

*How is __ related o __7

DepH\ of Kndqc: Leuc\j

A would you what you learned to develop §
How would you apply what y by

J ’H—ol_o—l.n)ou‘d \ou Compare _ 7 Contrast__7
* How would you classify___7

* How are __ alike? Different?

* How would you classify the type of 7
| - What can vou Say about 7

* How would \ou Summarize 7

*What Steps are needed o edit 7

- When would you use an outline fo —7
* How would You estimate THRY 4

“How could you organize __7

* What would You wse to classify __7
- What do ou notice about __7

j - What conclusions can You draw oabout __?

* How would you adapt __ to create a
different __7

* How would You test __ 7
* Can You predict the outcome if __ 7
* What is the best answer? Why?

* What conclusion Can be drawn from
these three tesas?

* What is your inferpretation of this Yed?
Supfmrf our rationale.

- How would vou describe the sz%umcc of A8
“What facts would Vou use to Support 7
- Can \ou elabovate on the reason __7
- What would happen H,
- Can Yol formu [ate a H\tor\/ g

Dok 4 rzgw'rcs lime for Odendad tﬁlﬁklﬁ.

Write & thesis, drawing conclusions
from muHipIL Sources.

-Design and Conduct an experiment.

Cathar information o develop alternative
QXPlanﬂ-ﬁOl\S for the results of an ’
expex‘.men’c.

o rite & research paper on & fopic..

. APP“/ information from one tedt h)‘
another todt fo develop o persuasve
Orﬁumuﬂ—.

* |Jhat information Can \fok gﬂ:ﬂler +o
gupport  Your idea about __—7

DOK - Depth of Knowledge - Stem Questions - Grade 10
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content structure




. & G Partnership between The
peseeval 'i}"z""“' v e ; English Department and
o & ‘ $ Guidance Department.

{1 MEANS

You will see the Guidance
Counselors in and out of the
Core English Classes
discussing a variety of
topics from transitioning to
NHS & Naviance to college
applications.




@
A PICTURE 1S WORTH A THOUSAND WORDS

Peer Tutoring by National Honor
Society in Senior Seminar

Tier 2 intervention class.
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of texts are they typically engaging with? Are they the readers of your groups?
Intreducing them and pushing them to read a variety of types of text will allow them
to experience other techniques or approaches to establishing a voice of their own in
writing. | wonder about the modes that are being addressed as well. The use of
personal pronouns isn't necessarily a problem depending on the piece [this is the
key...they need to be able to identify when it's appropriate to be informal and when
it’s not; they also need to work past the view that formal = five paragraphs].
Establishing voice in writing is the SLO, it doesn’t have to be all formal, five
paragraph essay writing, especially in a narrative.
Voice can be a difficult thing to teach...thanks for taking it on with our sophomores!
50, please be sure to really look at those performance level di iptors before your next
ing piece because | don’t see a lot of connection on what you guys have here to those.
It’s fine that | don’t as long as you are focusing on the 5LO here! | just don’t want our kids
urprised by what they score on the AIR versus what they score on their growth
AT focus this Wednesday is moving into the AIR rubrics, everyone. |
don’t know about you guys, but I've already referenced them in class. With the & Traits
Self-Analysis we just gave out, that’s our next push...own your writing, get your voice in
even more strongly, and get ready for a more advanced rubric. Building th o

their ng 1o itse he independent reading piece has been really beneficial this year
for me. | has encouraged so much more discussion about other types of writing, and what
makes someocne “like” or “dislike” a book, and realizing how they can translate that in to
their own writing.

Review through the 6 traits of writing books (| just picked them up from Todd) this is the
district approach to writing K-8. Our kids will have this commaon language across the
courses and levels, ng this common language would also help to make any intervention
more intentional. This is what | was telling you guys about...why my wall looks the way it
does. The more comman we are, the better our kids will perform,
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COMMON GROUND-DIFF

STEP 5
Collect, Chart &
Analyze Post Data

STEP 4
Implement
Expectations

»

STEP 1
Collect & Chart

STEP 2
Analyze Student
Work

VISIT THE NORDONIA PLC RESOURCES WEEBLY

STEP 3
Establish Shared
Expectations

Star Testing Windows

First Window: 8/31.9/29
Second Window: 12/5 - 1/16
‘Third Window: 4/10-4/28

Teacher-Based Teams



Teacher-Based Teams



We are not abandoning
what we know to be good

practice. We are
fine-tuning what we know
to be better practice.

Norming our grading. HS & MS
ELA teams working together.



